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Introduction

Welcome to our training session designed
specifically for teachers delivering Pearson
Edexcel GCSE Psychology.

The session will focus on equipping you with the
tools and strategies needed to effectively
prepare your students for our exams.
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Agenda

You will;

* discuss the requirements of mark schemes,
including those relating to extended response
guestions

* identify common mistakes made by candidates and
discuss how to avoid them

* observe real candidate responses, focusing on how
marks were awarded

* be provided with strategies to use in the classroom
to help better prepare your students for their exams
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Polls & chat

How long have you been Rank the topics associated
teaching Edexcel GCSE with preparing for exams in
Psychology? order of importance to you.

What is the single most
Important thing you hope to
take away from the session?
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Preparing for our exams

We will discuss how to:

Contextualise a response
(avoid generic statements)

Get the justification mark

Improve on conclusion
guestions

Improve essay performance

Help students learn more
effectively

GCSE Psychology

Pearson Edexcel Level 1/Level 2 (9-1)
GCSE Psychology

Topic Guide 1

Candidate sumame | Other names ]

Centre Number Candidate Number

LI

Pearson Edexcel Level 1/Level 2 GCSE (9-1)
[Wednesday 15 May 2024 ]

Paper

Afternoon (Time: 1 hour 45 minutes)
reference

Psychology
PAPER 1

[ch do not need any other materials. ]

Instructions

# Use black ink or ball-point pen.

® Fillin the boxes at the top of this page with your name,
centre number and candidate number.

* Answer all questions.

® Answer the questions in the spaces provided
— there may be more space than you nee:

Information

# The total mark for this paper is 98,

# The marks for each question are shown in brackets
- use this as a guide as to how much time to spend on each question.

® In questions marked with an asterisk (*), marks will be awarded for your ability to
structure your answer logically, showing how the paints that you make are related
or follow on from each other where appropriate.

Advice

® Read each question carefully before you start to answer it.
® Try to answer every question.
® (Check your answers if you have time at the end.
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How to contextualise a response
(avoid generic statements)




Contextualising a response (avoiding generic statements)

35% of the marks across GCSE will be for
AQO2 application.

Where stimulus material / scenarios are used,
students are expected to apply their
knowledge and understanding to the context
given.

Where no reference is made to a stimulus /
scenario, a response or statement is
considered generic.

Just using a person’s name from the scenario
or copying information given in the question is
not considered application.

AO1

AO2

AO3

Demonstrate knowledge and understanding of psychological ideas,
processes and procedures

Apply knowledge and understanding of psychological ideas,
processes and procedures

Analyse and evaluate psychological information, ideas, processes
and procedures to make judgements and draw conclusions

Total

35
35
30

100%



Contextualising a response — example 1

2 Jason is planning to use a questionnaire to investigate whether there is a difference
in the use of social media by people of different ages.

(b) Describe how Jason could use a stratified sampling technique to gather
his participants.

Delegate Booklet
Page 2

One mark for application to the scenario.

For example:

e A stratified sample is when the population is divided into
categories and a representative number of people is
calculated for the sample (1), so Jason could divide his target
population of social media users into different age groups to
get a proportionate sample of each age group (1).

Accept any other appropriate response.

Question Answer Mark
number
2(b) One mark for understanding of sampling method. (2)




Contextualising a response — Candidate A

2 Jason is planning to use a questionnaire to investigate whether there is a difference
in the use of social media by people of different ages.

(b) Describe how Jason could use a stratified sampling technique to gather
his participants.

(b) Describe how Jason could use a stratified sampling technique to gather
his participants.
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Contextualising a response — Candidate B ( )

2 Jason is planning to use a questionnaire to investigate whether there is a difference
in the use of social media by people of different ages.

(b) Describe how Jason could use a stratified sampling technique to gather
his participants.

(b) Describe how Jason could use a stratified sampling technique to gather
his participants.
(2)
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Contextualising a response — example 2 il
32 Archie dreamt that he was running through a forest with his best friend and his
grandma. As they came towards the end of the forest there was a large office building Question AnsSwer Mark
in front of them with a gorilla sitting in the doorway eating a pizza. The gorilla waved <.
at Archie, who then fell through a hole that appeared in the floor. He then woke up. , —
32 One mark for identification of a reason. (2)
Explain one reason why Archie may have had this dream. One mark for reasoning/justification through a theory.

You must use Activation Synthesis Theory to justify your answer. For example:

» Archie’s brain circuits activated during his sleep which could
have triggered random memories of his grandma, best friend
and pizza and the gorilla which combined into his dream (1),
as activation synthesis theory (Hobson and McCarley, 1977)
suggests that this random activation of neurons takes place
during REM sleep and are what the brain synthesizes in an
attempt to create meaning, becoming a dream (1).

Accept any other appropriate response.

(Total for Question 32 = 2 marks)
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Contextualising a response — Candidate A ( reees

32 Archie dreamt that he was running through a forest with his best friend and his
grandma. As they came towards the end of the forest there was a large office building
in front of them with a gorilla sitting in the doorway eating a pizza. The gorilla waved
at Archie, who then fell through a hole that appeared in the floor. He then woke up.

Explain one reason why Archie may have had this dream.

You must use Activation Synthesis Theory to justify your answer.
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Contextualising a response — Candidate B ( Poees

32 Archie dreamt that he was running through a forest with his best friend and his
grandma. As they came towards the end of the forest there was a large office building
in front of them with a gorilla sitting in the doorway eating a pizza. The gorilla waved
at Archie, who then fell through a hole that appeared in the floor. He then woke up.

Explain one reason why Archie may have had this dream.

You must use Activation Synthesis Theory to justify your answer.
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Contextualising a response

Key things to remember:
* Answers need to relate to the stimulus material / scenario.

* Just using the name of the person from the scenario and/or repeating the question will
not be considered application.

* Engaging with the stimulus material / scenario in a relevant and appropriate way is what
IS being assessed.

* If the question is for AO1 and AO2 using a scenario, there needs to be knowledge (AO1)
for one mark and application (AO2) for the other mark.

* If the question is for AO2 and AO3 using a scenario, application (AO2) for one mark and
reasoning/justification (AO3) for the other mark.



Contextualising answers — possible classroom strategies

* Peer marking
* Mark real candidate responses
* Question and mark scheme construction

* Any other ideas?



How to get the justification
mark




Justification marks

AO1 Demonstrate knowledge and understanding of psychological ideas, 35
processes and procedures

AO2 Apply knowledge and understanding of psychological ideas, 35
processes and procedures

AO3 Analyse and evaluate psychological information, ideas, processes 30
and procedures to make judgements and draw conclusions

Total 100%

30% of the marks across GCSE will be for AO3
The AO3 content within ‘Explain’ questions is the reasoning/justification that is required

On paper 1, they are in relation to conclusions, improvements, and have some in the strengths and/or
weaknesses

On paper 2, they are in relation to conclusions in research methods and are the two questions prior to the
essays in the option sections have some AO3 — one which requires justification, the other typically is
asking for strengths and/or weaknesses or ways that something can be reasoned/justified

For the AO3 justification mark, there needs to be reasoning why the identified point made is a strength /
weakness / improvement etc.
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Justifying an identified point — example 1

5 Leanne is investigating children’s development at a local school. She asks 30 pupils,

aged 6 years old, 8 years old and 10 years old, to participate in her investigation. (b) Explain one improvement that Leanne could have made to her investigation.

Leanne asks the pupils to come to the gymnasium and put on a virtual reality (VR)
headset, where they will see a simulation of a set of buildings. The buildings are
different shapes and colours.

« Atriangular blue building.
- A square red building.
« Arectangular black building.

From the pupils’ perspective, the triangular building is at the front and the

rectangular building is at the back of the image. The pupils are asked to say what a Question | Answer Mark
person living on the opposite side of the town will see. number
Table 1 shows the overall responses given by the pupils. 5(b) One mark for identification of a relevant improvement. (2)

One mark for justification, which must be linked to the

Number of pupils who said | Number of pupils who said et e

the triangular building the rectangular building For example:

Pupil age would be at the frontand | would be at the front and
th‘:;:;a;‘g:h‘;‘:u;irg “‘Leo:;dar;,geu;:::::::;g ¢+ The investigation about the placement of the buildings could

‘ | have been carried out in different schoals, in a variety of areas
6 years old 26 4 across the country and not just the local school (1) which

: e y would give a wider variety of pupils of 6,8,10 years old so the
8 years old 13 17 findings regarding the set of buildings and how egocentric the

‘ children were could be more representative of all children of
10 years old 3 27 those ages from that country (1).

Accept any other appropriate response.
Table 1




Justifying an identified point — Candidate A

(b) Explain one improvement that Leanne could have made to her investigation.
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Justifying an identified point — Candidate B ( o )

(b) Explain one improvement that Leanne could have made to her investigation.

(2)
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Justifying an identified point — example 2
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32 Tilly is struggling with her sleep. She finds it hard to go to sleep at night and
sometimes sleeps until 11am. Tilly feels tired a lot of the time and is worried that her
grades at school will suffer because of her lack of sleep.

Tilly visits her doctor to get help with her sleep. The doctor decides to test her
hormone levels.

Explain one strength and one weakness of using hormones to explain Tilly’s
sleep problems.

Question | Answer Mark
number
32 One mark for identification of strength/weakness (maximum (4)

two marks).
One mark for justification, which must be linked to the
st:l'el‘tgtn,r weakness identified (JIIGA;IHUIII Lwo mar :\_p;

For example:

Strength

¢ Tilly can have scientific medical tests for a low production of
melatonin that could be making her unable go to sleep at
night and staying awake when she should be sleeping (1)},
which gives the hormonal explanation of sleep problems
credibility as hormones can be empirically tested to measure
the levels when someone like Tilly is struggling to sleep (1).

Weakness

¢« There may be other factors causing Tilly not to be able to
sleep as she could be worrying about her schoolwork so
much that it is causing her to be unable to go to sleep at
night (1) which would mean that considering just her
hormone levels ignores any other factors that
could be causing the problems as it focuses toa much on
biological factors and ignores environmental factors (1).

Accept any other appropriate response.
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Justifying an identified point — Candidate A ( )

32 Tilly is struggling with her sleep. She finds it hard to go to sleep at night and
sometimes sleeps until 11am. Tilly feels tired a lot of the time and is worried that her Strength

grades at school will suffer because of her lack of sleep. .
The amount o melaronin. She produces. eoill eFRCE

Tilly visits her doctor to get help with her sleep. The doctor decides to test her

h levels. ) ' '
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sleep problems. LQCb Oj' m elatonin S\Lgc]eoshnﬂ (A)hts She lSdt hfed
Weakness

A Situational or enviromental factor Cousd. be. that

s \nHuencw\9 m\/vs Sleep.....Schoal could. be

SHessRuL or. ik Could Just be. that ok night. haer blinds
dont. Mobe her Moom dack enaugh - ko SLeep.in.

Soclol _Medio...ond techno\oc‘ﬂ could.. algo
(Nfuence Tillye abuly to.Sle€p.

It V8 N al - A PPN Y




Justifying an identified point — Candidate B
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32 Tilly is struggling with her sleep. She finds it hard to go to sleep at night and
sometimes sleeps until 11am. Tilly feels tired a lot of the time and is worried that her
grades at school will suffer because of her lack of sleep.

Tilly visits her doctor to get help with her sleep. The doctor decides to test her
hormone levels.

Explain one strength and one weakness of using hormones to explain Tilly’s
sleep problems.

Strength
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(Total for Question 32 = 4 marks)
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Justifying an identified point — example 3 e
25 Colin was shopping for new curtains for his living room window. He found some
curtains that he liked, but there were lots of different sizes to select from.
Colin estimated how big the window was and bought curtains he believed would Question ST Mark
fit. When he returned home, the window was larger than he thought, so the curtains SOED
were too small.
. . . , : 25 One mark for identification of a reason. (2)

Explain one reason why Colin found it difficult to estimate the correct size of One mark for reasoning/justification through a concept
the window. 9/] 9 Pt.
You must use Haber and Levin (2001) to justify your answer. For example:

e The size of a window has token variance because house
windows can come in a variety of sizes, so Colin
underestimated the size of curtains he needed (1). Haber and
Levin (2001) found that token variance reduced the accuracy
of peoples’ size estimation as these objects have a greater
divergence in size within the category, such as windows (1).

Accept any other appropriate response.

(Total for Question 25 = 2 marks)
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Justifying an identified point — Candidate A

25 Colin was shopping for new curtains for his living room window. He found some
curtains that he liked, but there were lots of different sizes to select from.

Colin estimated how big the window was and bought curtains he believed would
fit. When he returned home, the window was larger than he thought, so the curtains
were too small.

Explain one reason why Colin found it difficult to estimate the correct size of
the window.

You must use Haber and Levin (2001) to justify your answer.




Justifying an identified point — Candidate B ( i J

25 Colin was shopping for new curtains for his living room window. He found some
curtains that he liked, but there were lots of different sizes to select from.

Colin estimated how big the window was and bought curtains he believed would
fit. When he returned home, the window was larger than he thought, so the curtains
were too small.

Explain one reason why Colin found it difficult to estimate the correct size of
the window.

You must use Haber and Levin (2001) to justify your answer.
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(Total for Question 25 = 2 marks)




Justifying an identified strength/weakness/improvement etc.

Key things to remember:

On paper 1, all ‘Explain’ questions concerning strengths and/or weaknesses, improvements, and
conclusions (see later), reasoning/justification is required within the response.

On paper 2, the two ‘Explain’ questions prior to the essays in the option topics typically concerning
strengths and/or weaknesses, ways of reasoning, and conclusions in research methods (see later),
reasoning/justification is required within the response.

The strength/weakness/improvement etc. needs to be clearly and accurately identified for the first mark
(AO2). It needs to be contextualised if there is a scenario.

The identified strength/weakness/improvement etc. needs to be justified in terms of why it is a
strength/weakness/improvement etc. for the scenario given in the question.

Listing evaluative terms without appropriate reasoning/justification/exemplification of why the identified
point is a strength/weakness/improvement etc. will not be enough to gain a mark.



Justification marks — possible classroom strategies

* Peer marking
* Mark real candidate responses
* Question and mark scheme construction

* Any other ideas?



How to Improve on
conclusion guestions




Conclusion questions

* Candidates will be given an unseen stimulus

mate“al / scenario Wlth data In thelr exams. (a) Explain one conclusion that could be made regarding the role of the hemispheres
of the brain using the data in Table 4.

e Short answer questions (2—4 marks) that use
the ‘Explain’ command word asking for |
‘conclusion(s)’ assess AO3.

* The first awarded mark within ‘conclUuSion’ b
guestions is the identification of the conclusion |
(first AO3 mark).

* The second awarded mark within ‘conclusion’
guestions is the reasoning/justification using the
data (second AO3 mark).
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Conclusion questions — example 1

4 Sergio wanted to see the influence of practice and effort on learning a new skill.
a) Explain two conclusions that could be made from Figure 2 regarding the role of
Sergio decided to show his niece and nephew how to juggle one weekend. He (a) P g 9 g

asked his niece to practise juggling every day for a week and when she sent him practice and effortin Iearning a new skill.

videos of her practising juggling, he sent her supportive messages and praised her
effort. Sergio did not ask his nephew to practise juggling and did not send him any
supportive messages.

Sergio was sent videos of his niece and nephew juggling at the beginning and the

end of the week. He timed how long they could juggle for without dropping the Question Answer Mark
juggling balls. number
His results are shown in Figure 2. 4(a) One mark for each appropriate conclusion (maximum two (4)
marks).
A comparative bar chart to show the time (in seconds) that the niece One mark for justification of each conclusion through
and nephew were able to juggle at the beginning and end of the week analysis/interpretation (maximum two marks).
167 For example:
14
¢ One conclusion is that practice and effort improves juggling
= 124 skills (1), which is shown by Sergio’s niece being able to juggle
T for 10 seconds longer by day 7 (14 seconds) compared to day
% 10 - 1 (4 seconds) (1).
“n B Niece e A conclusion could be that getting supportive messages
2 s- praising effort helps to encourage practise and learning to
_g [ ] Nephew juggle (1) which is shown by his niece being able to juggle for
2 64 10 seconds longer than his nephew by day 7, who did not get
e any messages (1).
= 4

Accept any other appropriate response.

Monday (day 1) Sunday (day 7)

Day of the week

Figure 2



Conclusion ¢

uestions — Candidate A

(a) Explain two conclusions that could be made from Figure 2 regarding the role of
practice and effort in learning a new skill.

(a) Explain two conclusions that could be made from Figure 2 regarding the role of
practice and effort in learning a new skill.

(4)
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Conclusion questions — Candidate B

(@) Explain two conclusions that could be made from Figure 2 regarding the role of
practice and effort in learning a new skill.

(a) Explain two conclusions that could be made from Figure 2 regarding the role of
practice and effort in learning a new skill.

(4)
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Conclusion questions — example 2

19 Mikel was investigating the role of the hemispheres of the brain.

He recruited a participant with damage to their left hemisphere and another (a) Explain one conclusion that could be made regarding the role of the hemispheres

articipant with damage to their right hemisphere. . . .
particip J 9 P of the brain using the data in Table 4.
Mikel gave the participants two tasks.

Task 1 —Word category task — the participant had to pick one word from a selection
of four that fitted a different category of words to the other three (see Figure 3).

Task 2 — Shape category task - the participant had to pick one shape from a selection
of four that fitted a different category of shapes to the other three (see Figure 3).

Question Answer Mark

Word category task example Shape category task example
gory P P gory P number

19(a) One mark for a conclusion made. (2)
teacher doctor lamp poet | | (\ One mark for justification of the conclusion through

analysis/interpretation.

For example:

Figure 3
Each participant was given 25 task items to respond to and their total number of « The left hemisphere is involved in both verbal and spatial
correct responses was recorded. abilities (1). This is shown by the participant with damage to
Mikel" " hown in Table 4 their left hemisphere performing poorly on both verbal and
KETs resulls are shown in fabie =. spatial tasks, scoring just 4% and 8% respectively (1).
Task 1 - percentage of | Task 2 - percentage of Accept any other appropriate response.
correct responses correct responses
Participant with damage
to the left hemisphere of 4% 8%
the brain
Participant with damage
to the right hemisphere of 92% 6%
the brain

Table 4



Conclusion questions — Candidate A

(a) Explain one conclusion that could be made regarding the role of the hemispheres
of the brain using the data in Table 4.

(D
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)

(a) Explain one conclusion that could be made regarding the role of the hemispheres
of the brain using the data in Table 4.
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(a) Explain one conclusion that could be made regarding the role of the hemispheres
of the brain using the data in Table 4.

(a) Explain one conclusion that could be made regarding the role of the hemispheres
of the brain using the data in Table 4.
(2)
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(a) Explain one conclusion that could be made regarding the role of the hemispheres
of the brain using the data in Table 4.

(a) Explain one conclusion that could be made regarding the role of the hemispheres
of the brain using the data in Table 4.

(2)
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Conclusion questions

Key things to remember:

* |If ‘Explain’ is used and the question asks for a ‘conclusion’, an appropriate conclusion is required as well
as reasoning/justification using data from the source.

* The conclusion needs to be clearly and accurately identified for the first mark in relation to the scenario.

* Once the conclusion mark has been awarded, a second mark can be awarded for appropriate justification
using data from the source.

* Describing the data with no appropriate conclusion will not be creditworthy.



Conclusion guestions — possible classroom strategies

* Pair / small group work

* Peer marking

* Mark real candidate responses

* Question and mark scheme construction

* Any other ideas?



How to Improve essay
performance




Essays in GCSE Psychology

Candidates will be required to do 5 essays in their final exams:
* Paper 1 will have 2 essays (2 x 9 mark)
e Paper 2 will have 3 essays (1 x 12 mark, 2 x 9 mark)

Total mark allocation of essays is 48 marks (out of 177 raw marks) which equates to more than 27% of their
marks for the GCSE psychology qualification.

Essays use specific command words — Evaluate, Assess — and are marked differently to short answer
guestions — levels-based marking is used where the quality of the response is judged using level
descriptors.

It is important for candidates to understand:
* what assessment objectives (AOs) are being assessed with each command word
* how much to write and what to include.



Essay guestions

Paper 1

Paper 1 will have two essays worth 9 marks each and will use the ‘Assess’ command word.

* AO1, AO2, AO3 will all be required as part of the essays.
* The first essay will always assess issues and debates (1.3, 2.3, 3.3, 4.3, 5.3, 11.3).

* The second essay will always assess the interrelationships between the core topic areas (topics 1-5).

Paper 2

Paper 2 will have three essay questions — one worth 12 marks (research methods) and two worth 9
marks (one in each chosen option topic).

AO1, AO2, AO3 will all be required as part of the essays.
The essay in section A will always use the ‘Evaluate’ command word and will assess research methods.

The essays in the option topics will always use the ‘Assess’ command word and will consider content
from that topic.



Essays

e All of the mark schemes require a balance Assess.... (9)
between the AOs presented by the candidate. e Y

AQO2
* Approximately equal amounts of AO1, AO2,

AQO3 should be presented.

* For a 9-mark question, usually candidates write
approximately 1.5-2 pages when achieving a
level 3 response. AO3

AO1 ~

)

-~
-

* For a 12-mark question, usually candidates
write approximately 2.5—-3 pages when AO2 \l /
achieving a level 3 response.

* Candidates should aim to organise their writing

with structure and logical chains of reasoning. Possible approach to organising an essay
(separated approach)



| evels-based mark schemes

Candidates may benefit from being guided through the

difference between the levels and what is required to
achieve the higher levels and therefore marks.

Level Mark Descriptor
0 No rewardable material.
Level 1 1-3 » Demonstrates isolated elements of knowledge and
understanding of a limited range of psychological ideas (AO1).

s Provides little or no reference to relevant psychological ideas
related to the context (A02).

+ Limited attempt to deconstruct relevant psychological ideas.
Limited consideration of supporting/refuting evidence, leading
to generic judgements (AQ3).

Level 2 4-6 » Demonstrates mostly accurate understanding of some relevant
psychological ideas (AO1).

» Provides some reference to relevant psychological ideas related
to the context but this may be limited or lack relevance at times
(AD2).

s Deconstructs relevant psychological ideas using mostly logical
chains of reasoning. Some consideration of supporting/refuting
evidence, leading to a judgement (AO3).

Level 3 7-9 » Demonstrates accurate and thorough knowledge and
understanding of relevant psychological ideas (AO1).

s Provides sustained reference to relevant psychological ideas
related to the context (A02).

» Deconstructs relevant psychological ideas using logical chains of
reasoning. Sustained consideration of supporting/refuting
evidence, showing an awareness of competing arguments,
leading to a judgement (AO3).

Level Mark Descriptor
0 Mo rewardable material.

Level 1 1-3 « Demonstrates limited knowledge and understanding of
psychological processes and procedures, may not always be
relevant (AO1).

« Little or no application of psychological processes and procedures
to the context (AD2).

» Limited attempt to evaluate psychological processes and
procedures. Little or no connections between the elements in the
question, with unsupported, generic judgements. Limited
conclusion that is not fully justified (AO3).

Level 2 41-6 « Demonstrates mostly accurate knowledge and understanding of
relevant psychological processes and procedures (AO1).

« Some application of psychological processes and procedures to
the context but may be limited or lack relevance (AD2).

« Some attempt to evaluate psychological processes and
procedures but may draw on limited evidence. Mostly logical
chains of reasoning, leading to judgements. Basic conclusion
reached but may be superficial (AO3).

Level 3 7-9 « Demonstrates accurate and thorough knowledge and
understanding of relevant psychological processes and
pracedures (AO1).

« Relevant and accurate application of psycholagical processes and
pracedures to the context (AO2).

« Sustained and accurate evaluation of psychological processes and
pracedures, supported with accurate evidence. Sustained and
logical chains of reasoning, leading to relevant judgements with
justified conclusion (AQ3).

Level 4 10-12 « Demonstrates comprehensive and accurate knowledge and

understanding of relevant psychological processes and
procedures throughout (AO1).

» Sustained relevant and accurate application of psychological
processes and procedures to the context (AO2).

+« Comprehensive evaluation of psychological processes and
procedures supported with accurate and thorough use of
evidence. Sustained and logical chains of reasoning, leading to
fully supported judgements with well-justified conclusion (AOQ3).




Marking a response

Level

Mark

Descriptor

No rewardable material.

Level 1

1-3

Demonstrates limited knowledge and understanding of
psychological processes and procedures, may not always be
relevant (AO1).

Little or no application of psychological processes and procedures
to the context (AO2).

Limited attempt to evaluate psychological processes and
procedures. Little or no connections between the elements in the
question, with unsupported, generic judgements. Limited
conclusion that is not fully justified (AD3).

Level 2

4-6

Demonstrates mostly accurate knowledge and understanding of
relevant psychological processes and procedures (AO1).

Some application of psychological processes and procedures to
the context but may be limited or lack relevance (AQ2).

Some attempt to evaluate psychological processes and
procedures but may draw on limited evidence. Mostly logical
chains of reasoning, leading to judgements. Basic conclusion
reached but may be superficial (AO3).

Level 3

7-9

Demonstrates accurate and thorough knowledge and
understanding of relevant psychological processes and
procedures (AO1).

Relevant and accurate application of psychological processes and
procedures to the context (AO2).

Sustained and accurate evaluation of psychological processes and
procedures, supported with accurate evidence. Sustained and
logical chains of reasoning, leading to relevant judgements with
justified conclusion (AQ3).

Level 4

10-12

Demonstrates comprehensive and accurate knowledge and
understanding of relevant psychological processes and
procedures throughout (AO1).

Sustained relevant and accurate application of psychological
processes and procedures to the context (AO2).
Comprehensive evaluation of psychological processes and
procedures supported with accurate and thorough use of
evidence. Sustained and logical chains of reasoning, leading to
fully supported judgements with well-justified conclusion (AO3).

AO3

AO2

AO1

= Level 3: 7-9 marks




Examples

* There are examples of essays that have been marked in the following and all have commentaries
indicating what levels were awarded and why:

* Examiner reports
See https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-
2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2FExam-
materials&filterQuery=category:Pearson-UK:Document-Type%2FExaminer-report

* Previous training materials
See https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-
2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2F Teaching-and-learning-
materials&filterQuery=category:Pearson-UK:Document-Type%2FPast-training-content

* Exemplar material
See https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-
2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2F Teaching-and-learning-
materials&filterQuery=category:Pearson-UK:Document-Type%2FExemplar-material

* Suggested classroom strategies are offered later where you may wish to use these to help support
your learners.



https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2FExam-materials&filterQuery=category:Pearson-UK:Document-Type%2FExaminer-report
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2FExam-materials&filterQuery=category:Pearson-UK:Document-Type%2FExaminer-report
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2FExam-materials&filterQuery=category:Pearson-UK:Document-Type%2FExaminer-report
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2FTeaching-and-learning-materials&filterQuery=category:Pearson-UK:Document-Type%2FPast-training-content
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2FTeaching-and-learning-materials&filterQuery=category:Pearson-UK:Document-Type%2FPast-training-content
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2FTeaching-and-learning-materials&filterQuery=category:Pearson-UK:Document-Type%2FPast-training-content
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2FTeaching-and-learning-materials&filterQuery=category:Pearson-UK:Document-Type%2FExemplar-material
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2FTeaching-and-learning-materials&filterQuery=category:Pearson-UK:Document-Type%2FExemplar-material
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/psychology-2017.coursematerials.html#filterQuery=category:Pearson-UK:Category%2FTeaching-and-learning-materials&filterQuery=category:Pearson-UK:Document-Type%2FExemplar-material
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Level Mark Descriptor
0 No rewardable material.

Godden and Baddeley (1975) conducted a field experiment to test memory. They
used lists of words that were learned and then recalled in either the same or different Level1 | 1-3 * Demonstrates limited knowledge and understanding of
environments to learnin psychological processes and procedures, may not always be
9 relevant (AO1).

« Little ar no application of psychological processes and procedures

to the context (AD2).
« Limited attempt to evaluate psychological processes and
i i ] ] . rocedures. Little or no connections between the elements in the
The scuba divers were allocated into the following different conditions: guestfonl with unsupported, generic judgements. Limited

conclusion that is not fully justified (AO3).

They used scuba divers as participants who learned and recalled the words either
underwater or on dry land. These environments were familiar to the divers.

» Words learned underwater, recalled underwater. Level 2 4-6 + Demonstrates mostly accurate knowledge and understanding of

relevant psychological processes and procedures (AO1).

= Some application of psychological processes and procedures to
the context but may be limited or lack relevance (AO2).

= Some attempt to evaluate psychological processes and
procedures but may draw on limited evidence. Mostly logical
chains of reasoning, leading to judgements. Basic conclusion
reached but may be superficial (AO3).

«  Words learned underwater, recalled on dry land.
«  Words learned on dry land, recalled on dry land.

«  Words learned on dry land, recalled underwater.

The word lists were prerecorded and presented to the scuba divers twice when they

. . . . . . Level 3 7-9 « Demonstrates accurate and thorough knowledge and
were in their learning environment. The words were read at two-second intervals in

understanding of relevant psychological processes and

the recording. procedures (AO1).

) *« Relevant and accurate application of psychological processes and
Godden and Baddeley (1975) found that more words were recalled when the divers procedures to the context (AQ2).
were in the same environment in which they had learned the words, compared to » Sustained and accurate evaluation of psychological processes and
when learning and recall took place in different environments. procedures, supported with accurate evidence. Sustained and

logical chains of reasoning, leading to relevant judgements with
Evaluate the use of field experiments to investigate human behaviour. justified conclusion (AO3).
(12 Level 4 10-12 « Demonstrates comprehensive and accurate knowledge and

understanding of relevant psychological processes and
procedures throughout {AO1).
« Sustained relevant and accurate application of psychological

Indicative marking pOintS can be found in the 1PS0/02 grocessles and procel‘dur_es tofthe CEnIcex_t (?02). ;
. . + Comprehensive evaluation of psychological processes an
2023 mark SCheme’ but the response IS marked US”’]g procedures supported with accurate and thorough use of

evidence. Sustained and logical chains of reasoning, leading to

the |eve| deSCFIptorS (Shown on the rlght) fully supported judgements with well-justified conclusion (AQ3).




Delegate Booklet
Page 25-26

Essays — research methods — Candidate A

veawowr  fox  KUXS  veaSen.
Evaluate the use of field experiments to investigate human behaviour.
(12) A disadvontage gy o £ield expexiimamk con. e
Lound  ~Cox Cwue  Solas wolewn  hawewvar . g
\AvQSt,cga.borS ove . Stk bl ko  combYol ol

idependent  voviablR ., AN s GASe . LRAMIAG
U cha~r

U0 Aatural . @uveroumgut et (daure WM
omd. Ncuu\‘ng wovds AT wakey or o tawnd ,
‘(V\MQMMK vowvaele @& D.&SCSM oand .MSh‘ga.NJ howemer Lk i8S Wwth  wWoke  difficule  «  coneyn)

Lo ecus Schuatuanal voavYco bles v A @twural

A fild operiMME 1S M experimemt Conducted

%WM‘ n ‘erms °§ L C‘JOdAzn M ' o QAMVLYD D VWARMA  yotlaal . thaw . o Lalbavicatech odne.
MQS&M:) . g &M LAIME S woe Doa. to . ths  natuval Sc.thcntj o) A fletd
Lxpexrivdemt , NeSeovciars cannot. . conkYel _LanaWes
~evducked v o \ob , voclaee  famlor &ﬂj land . Sk QS Lgue aGeasLey , nocie  levels, oV
) : prasceme  d)  Othar  people very en ity Anol
Of. pndoak el QMNCOAMRULS €0 tlag Vs, P ..
" ’ oaMd  Yaanieve unwllak(® wesuees., Ik can . aleo
%‘A‘ St.VQVSI:M ‘3 ’(\'M Capen Waus Suck af. (s lpwrer s validiey o3 bR cam . Ax not  ensane

1N O0p @ chant

On s mak (e Uolds g aguar 2celegecal valrdty BAar vuat Vollables e leing messuved  ecectively

dua o wmEluence o) Otlaexr  Voaviahles
ok o Sudy condcted G lab  and  casrelare
A Freld  eypevinaents oawe  usefuwl Nzt way  luat
W o UG kS mong gwmso‘hu o taey can &ten be cheaper.  _chan a lak.  eyperinwnt,

S ous deesnt hawe to. Spenal. monay on

real e Seuations. fuwefore Lo awgue L
c,m&uc.\g the (oCa€lan 15  awallab(P  awd usckle.

LS. _Yaow wteccient al u\wm-ga&-ﬂq Aeal hUMQM Anis W bewaficcal € tlar  pesearcler  comnducting
the Jtuoly.



Delegate Booklet
Page 25-26

Essays — research methods — Candidate A

veawowr  fox  BUXS  veaSen.

Evaluate the use of field experiments to investigate human behaviour.

(12) A disadvontage gy o £ield expexiimamk con. e
) . . und. S 5 he .
A ‘{l{\d”upe’(‘m d oM ufubm conducted Co o . LWe  Solas . ROSow wewvar . Tl
IAVRSELgALOCS ave  Sttlh otk ko comtvol ok
W o Actural UL CouMgut ot WAzt independent  vaviablR ., (A fUs  GASe . LRG(M(Ag |
" Ao~
omd \Ncum‘ﬂcg wovdAs 3\” waeey or  om Land

LxeronMecus Scluatiuonal . varto blest v o . weatural

%WM' lﬁ.tifms °§ L C‘JOM.QU\ and. o QAMVLYD D VMARMA . yotlasl  thaw . o . fLalavicatech dne.

ndepemdant upwvaele . (8 D&SLs\M.d and MWSh‘?aM. howemer.  tk iS  Wuth  Woke  difficutt o conto)

Qrodiey Scudy mM S L iy I MY oL BUNO N )
Ly pertvaemt .  MRSeovciers . cannot . cOAEYRl LanaWes
~evducked v o \ov , (oclar  familiolr ok(\j Lond SUch QS Lgae (AGeWSLEYy , AoCIe  levels,  dv
‘ : pwmsSceme  C)  Othax  people wy& enr ity ARl
Of pmdamuael LMNC(oAY S o tag Ve, EUAS . Coated - (gock w5 dLSEUpP Bon e+ 1P stuay |
oaMd  Yaanieve unwllak(® wesuees., Ik can . aleo
“A &VQVSH‘ q ‘(\"M Expen hput Sugk af (L [pwrer s validiey o3 bR cam . Ax not  ensane

1N O0p @ chant

One s mak (e Uolds g hagaar 2eelogucal valrduty. BAar et Volakle e loeing massured edectively

Aua o wmEluence  g)  Otaexr  Vaviahtes

WAoo Sudy conducted 0 6 lab and  daseelar

< Freld _eypevinaents awe  usefwl N g way Lok

e ¢k “S MOoN 9wmso‘bu = - bbv:y an _ _Htén  be  cleaper  _chan a lak eypen)men.t,
real e Seuations. fuwfore  Sowts angus Lt I OS-ews-dsasnk have toSpend _amansy —om

eMcu:c-\.g the (OCa€lan 15  owallab(Pr awnd usclle. I

LS _Yaowe wieccient alb "Avqm;gaﬁ'ﬂq Aeal Lw,mw , Ais W beuegiccal €0 ttar  pesearcher  comnducting
the Jtuoly. ; .



Delegate Booklet
Page 27-28

Essays — research methods — Candidate B

TVIVOS, Sk by hiows Y. dwevs could e remembeY
lSYS  perier  winew osked - 8 ream-and

12)
PR L 1 §
MW whae pulnece :
COY\dUU(d " a V\Q"UYQ)I\S'\'\C QY\VI“OV\M wl‘w\ race Veing oncanged alowed Ans - fviding - thak
\ \ ! § AL _Yo(s ha Q tende na)
e oxperiMeyey  CroMeivg, ana. mOmipuativiy zz:;“ ;mi““ | - nelenuy o hp

. Mdspevdant voviab: WA, Ve inds pevolnk T g -
WS

PClock 1 A N\OXIWANSKIC T enivivorwmew k-

Yarioble was e exvixomuents used (on dwy
adds  wvalidity 4n M expevimemk - S ocubo
land OV OA woader ), wis oS Moy O\d\JO«N%'QJ" QIveNS oy deal il STupsUr  tn YRmgmbering
watnachionl . §ivevi o dyy tavct ohgin i tha
woder.  TWS  odds " ecological vatidity , ywmaking
e YRSWTS  more o0& useful - fov Othar

for of\, th inddpeneens vaviable ond clpevaingt T TN R R s

AN SWouidl pe QRN nsavUlHOAS | uyille YW @€Y

\Qriobl com Show 0 visibw conse awd effe k.,
. . 10 IVMPITVE . HRir e Yowny.- Yowever , S
fox QXQW\pU, NG Aveve waam Were diffenivk Teaull Moy Nod “be  OfmevolisAblt Yo P Now -
Sv SCULA ~ AIVeXY a4y evest  AsVers oy avew 'p

Wb e Sanwt eyvivironmorut s e

locakive used, wWe can ypdarstand Wok moving - 5ovinay

from O locOkion 18 avotndy  fox m"\,y\i andh. @ paviicipandT  wieve. 7
powetver, INOve noNe weew  mMeasurts 10

recalivig can reovi® e ability Yo vemawmper
CcOoMEO\  exdrmneouws  vaxiavigs, v ave
Voxiovus  Vaox could potewntially agfect it




Delegate Booklet
Page 29

Essays — research methods — Candidate B

dapencivk  voyiople Copility o remimiber - [ e ' _ :

e povd  USED-  Fov exompl . #e’ insevvals anyl Cm'f backs of Figlol CKPCI}WM: bW

verween e ¥OE yeoading oF ne weovds: ngmn, it wos U pest choct ts be abl

wos  tepr o6 0} . 2 Secovols. - ThC  wviprSves g . W ) \

ne  yelldbiliny “GF Yhe Srudy. oW X it invesigalt mawony - Altwough
wovd \iskt iy pe UBS_ecoloycally

vod, Y pesultd 0¥ G4l dpplicable

A, tve Use of mmanu  AiFFerenit wygls  waitdh
AlfFarevdt  eyviviyi nnmant  copaprviolions i proves .
P YRHALIiNg omd  accux iy oF MAL {0 ol R _Xuba AiverS 1o improvR
ex IWUEWA - Snle Hne Rt ovsym ) bp_tweswv

P MRNI0Y:

AN eyvivivanmMmeownts  omol mamovy can pe
aeavty - icen hHed -  Howevey, since Hag -

Scuba__divers Engwe 4vay viere part of thae

expevimevt, thneir be€haviouY may hare mecrr

vnnajural owmd Huy may have  ghouwin

olemard  clhharaciciafics  Cactivig to saticgy
the orome oavus  of an  experinnt)) |

mavefore, -Gaden owol Bodds\y ¢
. oA nmave - ivied A0 1ove (O covevt
vesHgokion tatdx  paowd  reduce the
deviomd MNoavadrenshics . OF u gu Scuba-
aAivers-  They couid #£SF och'FfAertna
OYe oS OF wwvaltr G5 izl

v COnCanla, Yuve Gve  nMmony bl Frig



Delegate Booklet
Page 27-28

Essays — research methods — Candidate B

Not really relevant

A Y dwvews could @k remembeYy |

(12)
Leer - wnew osked - 44 team-and

A field expeyivalwk is o engey iAant dasign, sra wovd
: ; " . Yecah N .?,%'Z',‘P"W‘M TS IS styilay
Cohd\m(d W Qmmm_ﬁmmw\w o Phajaw WW e re N viehHM'S
: . ' ' racs e nanged ollowed “Ans - fyiding: thax
e QX?QY\NWRY W o m“\W‘Qth ' peoele Qf sanat Yo hawve O fewdeniy o hp
| s pondank uoviobls wve, A indepenoltk, 0% ST
' \ \ A, Pwoingy athvawvirage ;5 Ay « YOkes
VQ“QW Wos W\C CAVIONHMAY lj %QA (O‘v’\ d‘“.} Cloth 1 G NOXUVAMSAIC T enivivormewnt- VWIS
adds  validity 4n  da expevinwemk - GS ocubo

l(\V\d OV ON W(Xk"f). 'W\\.S oS N\Q“\) MVQNW' QAIVeNS Moy deal il SWupsur tn Ymgmibering

Yithuctionl Sivevi ot dyy tavgk e N tha
odds " ecological vatdity , yaking

WROXCY . 1 Wnis
For ofle, theinddpendent voviable. ond e YeSWT caore SGOE _Usefil for Othar
S SCUba civexS. "ty vway wickiystand  nal
ariably com Show 0 visibw Couse Qﬂd effe k. MY SWoUidl pe QRN insavUCHOAS  uyalle y W Q€Y
10 IVVIPIGYe . HRir eyl vy .- fowever , S

reaull ™Moy ot “he  OemeyoliSQolt Yo P Novi -
SCubd ~ AIVeXY oY ovesnt  AsVers oy avew 'r

for Qrampl, SN theve wia Wexe diffentnt
: lom USQdI We CQ“ “Y\MYMM W mOV.'r}g - FONMMIIIOY - WP e SaOME ey itoOn YUt a3 e
9 pavticipands wieve.
NOYE - WNONQ Yeew mMeASuYRs 10

fron, Ore fochtion 18 anotiy  for Leamivy aygl
recaltvy_can reduts M ability Yo YeMEIVpRT e et I B T on ave
Baok dould porewbially affaock thu

Voxiowvus |




Delegate Booklet
Page 29

Essays — research methods — Candidate B

voyiaple (Capivity to remin ber angl cvawpacks of Figlol € pLriMands , puct

verween  Has um?rr:;z“vguwm wm ovardl, it wos U pesk COKCE to pe ab
| P o invesigalt e mewong . Altwcugh

wos  kepr o ok Secovols. - TS iwwng
e yelldbhiny “GF  Yhe Study. oW X wovl  \isye way-—be LesS eco(o%callg
' vod, YN pesultd o SHll applicable I

A\so, e USe of tmanu  AiFFerenut gk &MH\'
{0 ol \{R Kuba AiverS 10  improwR

AFFQrendt oy Yo nmant  copmpiviolions inaproves
s YelaLitidg owmd.  occuxyQly oF WAL MO
AL \at . ovsvyn Ry ke tus “j

eXPAIWVUENA  C¥nte
mamory Can pe

AN - OV iYONRNown it
aeavty  iAen hHed-  Howevey, sinc  Hae -

Scuba  Jdivers knews vy were palt of.thae

expevimevt, tngir be€hAviouY pay have wecr

vnnatjuvel owmd Huy may have  ghouwin

olemary - clharaciciafics  Cochivig to sahicny I
e grome cavus  of an  experindnt)) .

wavefore, -Gaden owdl Boddely @™
. oW mave - ivied A0 1ove o coverk
MvesHgokion  Wtadx  paowd  reduce tne
deyomol MNoavyadrensrcs . OF u gu scuba-
divers-  They couid #tSk chiFfertnA I
1.

GS -~
Gy a2l

o penolavia
thy tovd sk

<

ool

OYe 0SS OF wwaity

T ConCanla, Yuve Gyt Mmony b2l Frks



Essays — example 2 — issues and debates

#27 The Chesworths are a family who love to play board games and card games together

at the weekend and in the school holidays.

When at school, Gerard Chesworth is not competitive and always waits his turn and
never shouts or screams. When the whole family are at home playing games they
become very competitive, they all scream and shout a lot and Gerard joins in.

Recently, Gerard’s father taught the family to play a new card game. Gerard found the
game difficult to understand and kept forgetting the rules, which meant he lost most
of the time. This made Gerard very upset, so he played the game repeatedly on his
own in private.

The next time the family played the new card game, Gerard won quite a few times
which made him happier. Gerard’s brother started to come last all of the time. He
stopped playing, stood up and told the family there is no point in playing any more
as he would never improve.

Assess the Chesworth family’s behaviour using two areas of psychology that you
have studied.

Indicative marking points can be found in the 1PS0/01
2024 mark scheme, but the response is marked using

the level descriptors (shown on the right)
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Level Mark Descriptor
0 No rewardable material.
Level 1 1-3 e« Demonstrates isolated elements of understanding of a limited
range of psychological ideas. (AO1)

e Attempts to apply understanding to elements in the context of
the question, with flawed or simplistic links and connections
made. (AO2)

* Limited attempt to deconstruct relevant psychological ideas. An
unbalanced or one-sided argument that provides limited
synthesis of understanding. Judgements are supported by
limited evidence. (AO3)

Level 2 4-6 + Demonstrates mostly accurate understanding of some relevant
psychological ideas. (AO1)

s Applies understanding to elements in the context of the
question, with some logical links and connections made. (AO2)

* Deconstructs relevant psychological ideas using mostly logical
chains of reasoning. An imbalanced argument that synthesises
mostly relevant understanding, but not entirely coherently,
leading to judgements that are supported by evidence
occasionally. (AQO3)

Level 3 7-9 « Demonstrates accurate and thorough knowledge and

understanding of relevant psychological ideas. (AO1)

* Applies understanding to elements in the context of the
question to provide sustained linkage and logical connections
throughout. (AO2)

 Deconstructs relevant psychological ideas using logical chains of
reasoning. A balanced, well-developed argument that
synthesises relevant understanding coherently. Judgements are
supported by evidence throughout. (AQ3)
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*27 The Cheswaorths are a family who love to play board games and card games together
at the weekend and in the school holidays.

could st de Lell af Fe game, Lo Fehe
When at school, Gerard Chesworth is not competitive and always waits his turn and
never shouts or screams. When the whole family are at home playing games they , QW f‘? !‘a&ﬁt{ﬁlﬂﬂ’ _QFFQJ‘*, as t‘ff . Pfa&fd_%z:‘ecgﬁﬂ

become very competitive, they all scream and shout a lot and Gerard joins in.
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Recently, Gerard's father taught the family to play a new card game. Gerard found the fﬁﬂmifd 'fj {ijfﬁf‘?ﬂf WNE‘U‘G fd.s é?f‘t?‘ﬂ-&r‘ has. .
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*27 The Cheswaorths are a family who love to play board games and card games together
at the weekend and in the school holidays.
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When at school, Gerard Chesworth is not competitive and always waits his turn and
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stopped playing, stood up and told the family there is no point in playing any more .
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The next time the family played the new card game, Gerard won quite a few times
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have studied.
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27 The Chesworths are a family who love to play board games and card games together
at the weekend and in i the school halidays.

When at school, Gerard Chesworth Is not competitive and always waits his tuen and
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Assess the Chesworth family's behaviour using two areas of psychalogy that you
have studied.
9]

i Fav]&#wwﬂ it &Lmiaﬁc(f ahﬁ&%ﬂmﬁmﬁ. ......... .
éu@f‘wﬂﬂf\j o fhe fﬂprp of cucief saffertsce oud M’J wadalsef
“[ﬂim,c. —"!.a;rm..;...gwf"mm, A :»L.\‘r"f*-;ém..”«*}'lf“f Wﬁ‘&‘ﬁw

g g *PI;”% J"rli'rﬁmnt{ﬁ . “}l.u'z Ir"".tn_F L(VE(L‘ .»-k-jL“ &,- T T

a2

. le.-‘ ;I.:M‘m-wg ﬁzﬁm Md'fif-"’;*j’ f"i-: “Ilutﬁp,h i

.'.f.:-vw WHTTLAL B W ,...ve.z‘;-w 7

_dAnnfavin )haﬁﬁg {L.nmuf’m r-Hanioaity uf et
-ﬂﬂ:ﬁ-{f-ﬁ;@bﬁ%«f WHmJ wainelicF e jl]z?‘/a
Horf ftne nne mniacbsets, . fixed m-!m#ffcf

"‘:@{‘L’f P& FiSAN w—f-f,; ﬁ;-:c,nf M&é:m-ﬁ&# "‘1.]1{‘??“’-'4-_
Tr‘"[‘:’"ﬂj avel ﬂlffrﬁﬂfl Gt leoar saifle avol gt ke rmfwfeif 2 -'tfa?
f’ Zitplaa il ilu.wf vl aff-q'rwa}m alecery fos et

vl mbrf‘);—k%m% ﬁ-ﬂam{pw'f{ and. aﬁf?‘ heonol 7%
Mﬂﬂsuw-{- EEr mhwxic‘-?w ..o uv?l‘-rwf'{ﬂ B
: ,mew '7" ﬁmﬂmwj

A oo GCevend . Cosrad fconees rewy . Mfiﬂ,"ﬁﬂ

WL;L#&T Al H'LVVGLM-L with b fcbfm nm"""z’lij S
aval {f/,nujl‘ja lllrf" p.. WM iy s J':":.m-,-:-vcrf, e If'ty"‘a- ?/ ﬁ’f,
Mﬂﬁ . 5""#{ .a..'.-‘"..:.-’ i -LJ - 4,.--."-&“-"1!4 ﬂt—’gﬁ]“m }MA”I? NMJI'
AR . g, ol ;‘wwi’f-/] e mﬁg"f’ﬂ%,{?&ﬂr seta bl
ﬁv«ﬁf aptfisy vy, biva Fo b ponfocnng avd praf da.
dreteny ycbindl byt mmw v fwwh’rﬂij mu;r a,w{adq‘fvm
aadedds ) #xﬂe‘j",f-!...ﬂl" duansd. yﬁz L@@;[wnjmm ;J.r wy‘ﬁéﬁ’t
45(’51.4'/1 f‘,y,nmf};waw@o« altn i) & ‘fza"%’f{ v vl alrcb o
n‘-'flJ aadtea E»uaka:]r;t iw;} e fasarc. -?ﬁb"—f. %ﬁfa?d A Jl‘:'il/‘""'-ﬂ-c
. Hlpfﬁfaff s Lo WA,fomd:é’dﬂp AAPrAS. el e *‘*wm#ﬁ
oefre .ﬂ.ex-..f flaig. urmfw’ ,ﬁfwa,wv . ;’ﬁgmu.f Levaa.

1 ‘A‘? 10 be el e, Had-fag als ff,l-mg; abe, v
gy e fz_ifm" Hre saunta, be -’~‘!*"i?'r.'. ag aticled g‘?r/:&f#&ag
L) b1y le,»r*r-}, fraku ervé e wu-v--rf g b ,.,“p,q_...f,r,-'r_’}rr, -

-‘t-wr he. Mf’ V ,m:»f waleelect dundl. '?-L“'_..' E-'F el wﬁ‘
—A:Eg -Hzlﬁ'f'f‘r!'.pfurﬁ:ﬂmwﬁw_@-f i 1"51:‘&&1{ Jlrf ;44‘5’{" ;@m.ma{ .....
'ﬂ‘ﬂf "!{'U‘Lﬁ ] ?.q,,uj: u.;,,F'[& T M_(éwm
WA "E/LP\W wdria,. -gﬂe_ww:q w,"’i&v Fov)_tltonag. ?&*’f B
e ,n{’mffjﬁy prgiqé, 4,—,,-_,?&4‘/ T gl w'ul_,.' p\,d:fr_ﬁ'&a-ﬁ!-.ﬂ.ﬁ’.t-ﬂ..............
deelintiva anigpi.. Jvi,..fﬂ?é'-::\?..ﬁ‘i.dltj h«:m L asinelied
ﬁwwj G bug “appedicelale. —f,uw.c.,{,ré«-« (hatisad s e Clerota ..

WLTL ALt B 'f’cﬁﬂhwm,[ .aﬂ-ir" s Ipwy.urm#ﬁ%?”»’ﬂh?él_..
WMM?. pededaged .ﬁ?"‘“':-b}":"?‘:\jm i fadd . .Fé‘u.}r A l-tj!zﬂ

r A !
s a Bved papads

Delegate Booklet
Page 34-35




Deleg:teez%oklet)
Essays — issues and debates — Candidate B ( :

| ﬂﬁmj‘*:% Hﬁ#wwnﬁwwwm;&i
Al weadid e TH ./}'.J.—J’l it i N
MQL Wa-‘ﬁ-:-"?z {:ﬂump “‘(L al e dhuean fﬁ?’gﬁ]&zﬂ
Pectdics el sl acconsirfos loune cunl e oot
- -ﬂ.&w e ‘{L -nﬁ?;—f.f Aog. s (petocsie. {mﬂ lan e
Hﬂmwﬁﬂf e f"fﬁ' to Giveliiu ! ffta .ﬂhﬂmw
ﬁm:‘fwb’,]uﬂ ey untv\alz,uaw -&\7 ryuc:&cf muf"«-ﬂf wm./
r‘qzﬂwwfg: tin et | ﬁ AP, pamage i m«ﬂ{-ﬁa
{Iﬂl-fkﬁff?’ﬁﬁff’u -"m::&-tut{aﬂ?{pf il ..;n?ﬁ "‘ﬁ"{ﬁw\ w‘lﬂ‘-“l«é; P
aaghiet: B fhe bii’qzm_:x*“ il feeliatua
r?’lmrﬁ\ fany 71 ») f: ey 1

e e, LK]"‘ foiinesl "Ll r w,ﬁlln'uuuml_" x'_.P'! *-A{-C{"‘h' B
— T r""“‘l}{r","!a-f-t.\-& T S e e e

[Total for Quastion 27 = 9 marks)

TOTAL FOR SECTION F = 18 MARKS
TOTAL FOR PAPER = 58 MARKS



Essays — possible classroom strategies

* Templates

* Round robin

* Peer marking

* Mark real candidate responses

* Question and mark scheme construction
* Any other ideas?



How to help students learn
more effectively




General learning strategies

Cognitive psychology has recommended students should be encouraged to learn effectively.

Decades of research (e.g. Dunlosky et al., 2013; Pashler et al., 2007; Weinstein et al., 2018) has supported
the use of certain learning strategies*.

Students should be encouraged to use these strategies when preparing for the A Level Psychology exams
and include the following:

* Planning when to study
* Developing their understanding
* Reinforcing their knowledge

*for a more comprehensive guide, see Weinstein, Y., Sumeracki, M., & Caviglioli, O. (2018). Understanding
how we learn: A visual guide. Routledge.



General learning strategies

Students should be encouraged to: Learning strategies

— Spaced practice
Plan when to study

Interleaving
Elaboration
& Develop their understanding  Concrete examples

Dual coding

% Reinforce their knowledge Retrieval practice

Description

Spreading their studying out over time
Switching between topics when studying

Asking and explaining why and how

Using specific examples for abstract
concepts

Using words and visuals

Recalling learned information from long-
term memory

Adapted from Weinstein, Y., Sumeracki, M., & Caviglioli, O. (2018). Understanding how we learn: A visual guide. Routledge.



General advice for delivery

* Use past papers for examples of assessment.
* Use the Examiner Reports and attend the feedback events where possible.

* Use the Exemplars and other teaching and learning resources from the Pearson website. For example,
the topic guides.

* Use the ‘Ask the Expert’ service if you are ever unsure.

* Do not rely on social media or textbooks — always use the primary sources and use the specification and
information on the Pearson website as the definitive source for the qualification.



Summary

To help prepare candidates for the GCSE psychology exams //
it is recommended you use strategies to help candidates:

* Contextualise a response where an unseen stimulus /
scenario is given as appropriate for AO1 & AO2 and AO2
& AO3 guestions

* Fully justify any strengths/weaknesses/improvements etc.

* Give appropriate conclusions and justify these using data
from the source

* Prepare for writing essays for each command word, mark
allocation, and content by guiding them on what is
required

* Plan their studying, develop their understanding and
reinforce their knowledge.










Subject Advisor Support

Our subject advisors are experts in their fields and are here
to support you throughout the year.

Psychology
Email: teachingpsychology@pearson.com

Phone: +44 (0) 344 463 2535
(Mon—Fri, 9.00-17.00)

Book an appointment with your Subject Advisor

Sign up to receive regular updates from your Subject Advisor
on gualification news and support for your subject.

Tim Lawrence
Psychology



https://outlook.office365.com/book/PearsonEdexcelPsychologySubjectAdvisor@pearsoneducationinc.onmicrosoft.com/
https://qualifications.pearson.com/en/forms/subject-advisor-updates-for-teachers-and-tutors.html

©

Pearson

Find out more

For more professional development
courses please see Pearson’s
Professional Development Academy

,-ﬁ"

"



https://pdacademy.pearson.com/
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